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Now, more than ever, we are having to adapt quickly to new ways of teaching and
learning. We hope that this year’s CPD programme reflects staff evaluations and
allows for continuing time to link your CPD to improving student outcomes in the
classroom. The CPD activities offered this year will assist everyone in taking
responsibility to develop themselves professionally, regardless of their career stage
or role.

CPD permeates all aspects of school life and is core to our Catholic mission and St
Nicholas  ethos. We are blessed with a talented staff who are always willing to support
others by sharing their own practice and we will be utilising such an array of talents,
as well as learning from external sources. There are so many opportunities
throughout the academic year to hone our practices as this new combined booklet for
teaching and learning and CPD will convey and we implore every member of teaching
and non-teaching staff working in the classroom to grasp these opportunities
afforded to them to use our TES Online Training membership, as well as share your
learning and teaching skills with members of your department and the wider school.

The Early Careers Framework (ECF) offers many opportunities for those in their early
years of teaching but also a number of new National Professional Qualifications
(NPQs) for more experienced teachers as well increased opportunities from Olevi
programme covering: The Power of Coaching, Outstanding Teaching Assistant
Programme,  Creative Teacher Programme, Outstanding Teacher programme and the
Senior Leaders programme.  We will also be running in-house courses for aspiring
Leaders Details of all of  these are in the handbook. 

Thank you for all your hard work, enthusiasm and commitment in the classroom last
year and we look forward to another great year working with such a talented group of
colleagues. Finally, may we wish you a great year and one in which you feel both
motivated and challenged professionally.

Mike Wycherley: Assistant Headteacher-  Teaching & Learning

“I want to suggest that one of the most
important habits of a Great Teacher teaching

Great Lessons is to find joy in what they’re
doing and in what the students are doing.
When I walk into a lesson that gives me a

sense that it is a Great Lesson… The teacher
and the students are busily engaging in tasks

or exchanging ideas in a way that conveys
enthusiasm and interest and even pleasure…

JOY!”

Tom Sherington writes in
his Teacherhead blog

(March 2013):
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The purpose of this booklet is to outline the opportunities for professional
development this year as well as the focuses for Teaching and Learning. 

Teaching and Learning.

We constantly drive to deliver the best possible teaching and learning for our students 

● We aim to support all students  to develop a deeper understanding of their
community and world so that they can participate fully within society.

● All staff will be supported to develop their pedagogical understanding and to
provide the highest standards of teaching and learning in their lessons.

This year we will focus upon TWO key areas to enhance our practice. We will
develop our teaching and learning understanding in:

 1. Immediacy of Feedback 
 2. Adaptive teaching

This will be another exciting year with a chance to focus upon key areas as well as
the opportunity to deepen understanding and practice within departments with
the calendared  2 hour dept. CPD sessions over the year. 

This, alongside the observations, sharing effective practice, input from assessment
champions and the triads  will embed approaches to evidence-informed practice,
action research, collaboration and reflection when reviewing practices in the
classroom.

T & L Spotlight for this Year
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Rosenshine’s Principles of Instruction : Here is a brief outline of what they are  and what they
may look like in the classroom.

Rosenshine’s Principles combines three distinct research areas (cognitive science, classroom
practices, cognitive support) and how they complement each other by addressing how:

People learn and acquire new information
Master teachers implement effective classroom strategies
Teachers can support students whilst learning complex material

Initially, Rosenshine proposed 17 principles. But in 2012, he revised it down to 10 principles
that should implement into everyday teaching for simplicity and clarity.

Foundations for Learning

For the past three years, we have incorporated Rosenshine's Principles of
Instruction into our Foundations for Learning. While we do not mandate
specific practices for staff in their lessons, we recognise that high-quality
teaching and learning have essential components. These 10 principles
provide the rationale for those components. 

The Foundations for Learning are below and underpinning all of the
Foundations is our Catholic Ethos. 

https://www.innerdrive.co.uk/rosenshine-principles-of-instruction/
https://eric.ed.gov/?id=EJ971753
https://eric.ed.gov/?id=EJ971753


What are Rosenshine’s 10 Principles of Instruction?

1. Begin a lesson with a short review of previous learning

Rosenshine suggests devoting between five and eight minutes every day, preferably at the
start of a lesson, to review previous learning. As our cognitive load is quite small, if we don’t
review previous learning, then us trying to remember old information will get in the way of
us trying to learn new information.

By dedicating a short period each lesson to reviewing and evaluating previous academic
performance, students will ultimately perform better. This is because students will develop
a more in-depth understanding of syllabus material, make connections between topics,
and enhance their critical thinking skills.

This could be though self-marking homework, correcting mistakes from the previous lesson,
getting students to go over what they found difficult or asking them what they remember
about the topic so far.

2. Present new material in small steps with student practice

Cognitive Load Theory explains how our working memory has a limited capacity. So, if
students are presented with too much information at once, the brain suffers from
something known as overload. This causes the learning process to slow down or even stop
since the brain can no longer process all the information being presented at that one time.
As a result, this principle suggests that information should be presented in small steps. This
can be done by removing any irrelevant material from your lesson plan and just focusing on
what your students need to know.

3. Ask a large number of questions and check the responses of all students

Engaging in effective questioning techniques is one of the most powerful tools a teacher
can use to enhance student learning and encourage them to explore a topic in more depth. 

Questions allow teachers to:

Establish how well a class is engaging with material
Determine whether to dedicate more time to explore a topic
Improve their students’ metacognition
Encourage their students to be inquisitive themselves
Enhance student learning by requiring them to practice retrieval

Rosenshine himself suggested 6 question templates 

“What is the main idea of …?”
“What are the strengths and weaknesses of …?”
“How does this tie in with what we have learnt before?”
“Which one is the best … and why?”
“Do you agree or disagree with this statement: …?”
“What do you still not understand about …?”

https://www.innerdrive.co.uk/blog/guide-to-the-redundancy-effect/
https://www.innerdrive.co.uk/improve-metacognition/
https://www.innerdrive.co.uk/blog/curiosity-and-learning/
https://www.innerdrive.co.uk/blog/questions-rosenshine-suggested-you-ask/


4. Provide models

Providing a way for students to make connections and links within their learning not only
enhances their memory recall, but also allows them to understand new information quickly.
You can do this by providing your students with the appropriate support.

Worked examples, demonstrating how to solve a problem, and thinking aloud are all
modelling strategies that teachers can use to aid student learning. This is because it allows
students to focus on the specific task at hand, reducing the overall demand on their
cognitive load.

5. Guide student practice

We don’t necessarily think that practice makes perfect, but it certainly helps.

This principle highlights the importance of providing students with enough time to ask
questions, practise retrieval, or get the help they need. It’s not enough for a student to learn
information once, they have to keep rehearsing it through summarising, evaluating, or applying
this knowledge. If teachers rush this process, then students’ memory on lesson material will be
diminished.

6. Check for Understanding

The sixth principle may be the most important of the ten, as getting it right allows you to
implement the other nine effectively. We’ve explained why we think this here…

Take intermittent periods throughout the lesson to stop and gauge whether students are
understanding the learning material. This can be done by asking students to summarise the
information, asking questions about the material, what their opinion is, or asking them to
make a presentation. By stopping every now and then, you can identify any
misunderstandings students may have and clarify any points that your students are still
struggling with. As a result, when you’re ready to move on to the next topic, students have a
clear foundation for their learning.

7. Obtain a high success rate

Research suggests that teachers who utilised effective teaching strategies were more likely to
have students with higher academic success rates as evidenced by the work produced.
Rosenshine suggests that the optimal success rate teachers should strive for is 80%
(coincidentally, a similar rate of optimal success when using multiple-choice tests). These
success rates show that although challenged, students still understood and learnt new
material.

What are Rosenshine’s 10 Principles of Instruction?



To use scaffolding effectively in the classroom, consider:

Asking your students questions to check for understanding
Using prompts such as “why” and “how” to help with retrieval
Breaking a big task into smaller sections
Proving students with worked examples or checklists they can refer to

9. Require and monitor independent practice

Although scaffolding is important, your students should also be able to complete tasks
independently and take responsibility for their own learning. Developing independent
learners is important as it helps students to stay motivated and improve their academic
performance.

By practising a task over and over again in their own time (or “overlearning”), students
develop greater fluency and automaticity in the skill they’re trying to learn. By overlearning a
topic, students can recall this information automatically, keeping the space in their cognitive
load free for new learning.

You can develop independent learners in your classroom by encouraging students to:

Develop a sense of purpose
Collaborate with others via group work
Think reflectively
Set goals

10. Engage students in weekly and monthly review

The final principle is an extension of the first, but involves spacing out reviews of previous
learning over weekly and monthly time frames. This combination of spacing and retrieval is a
strategy called successive relearning which involves spacing out the use of retrieval practice
techniques on several occasions over time, until a certain level of mastery has been achieved
(I.e. correctly retrieved from memory multiple times).

Successive relearning ensures students relearn content and maintain the ability to correctly
retrieve this information. This allows them to make connections between new information
and old knowledge, enhancing their understanding of a topic. Setting your students weekly
homework tasks, asking them to complete a monthly reflection, or doing a quiz each month
are all effective ways of implementing this learning strategy into the classroom.

8. Provide scaffolding for difficult tasks

When introducing students to more complex material, Rosenshine suggests utilising
scaffolding in your lessons. Scaffolding is when teachers facilitate students’ gradual mastery
of a concept or skill by gradually reducing teacher assistance. There is a shift of responsibility
over the learning process from the teacher to the student. The temporary support it provides
helps students reach higher levels of skill acquisition and comprehension that would have
not been possible without assistance.

What are Rosenshine’s 10 Principles of Instruction?



Foundations for Learning
Infographic



ASSESSMENT
One of the key areas for focus and development this year is on
assessment and the changes made in the assessment policy that will
have a focus on immediacy of feedback and developing student
metacognition and self regulation. There will be opportunities for staff
to become Assessment Champions to help shape the guiding principles
for assessment for the academic year 2024-25. As ever we have taken a
Research led approach to the formation of the policy and subject
leaders will have the autonomy to design thier own feedback policy that
prioritises the principles of effective feedback. 

A focus for this
year will be on
the immediacy

of feedback



Immediacy of Feedback  

Immediacy of written and verbal feedback  enabling student progress and positive behaviour
for learning: Professor Becky Francis (EEF 2021) identifies that ‘Done well, it supports pupil
progress, building learning, addressing misunderstandings, and thereby closing the gap
between where a pupil is and where the teacher wants them to be. This process is a crucial
component of high-quality teaching and can be seen in classrooms across all phases and
subjects. However, not all feedback has positive effects. Done badly, feedback can even harm
progress. Nor is feedback ‘free’. Large amounts of time are spent providing pupils with
feedback, perhaps not always productively.’ So when we talk about feedback, what do we
mean? The EEF in their report ‘Teacher Feedback to Improve Pupil Learning identify it
graphically like this:



Things to consider that will enable excellent feedback:

careful groundwork before the feedback is given.
providing well-timed information that focuses on improvement.
consider how learners receive and use that information.

Good feedback causes thinking. 

When a student gets a piece of feedback, the first thing they should do is think, not react
emotionally, not disengage but think. Research on student motivation shows that when they are
faced with a task or a response to a piece of work, students, basically, make a choice between
deciding either to protect their wellbeing or to engage in activities that will actually help them
grow as individuals and in their achievement. If the first reaction of a student is to protect
themselves and to restore their sense of well-being, what you will find is that they will focus on the
things that will do that for them and they won’t focus on the learning. We need to make this a safe
environment - one where they want to grow and this becomes a pattern of learnt behaviours and
routine so that everyone does this all of the time. No excuses and no opt out.

So how do we provide feedback that is motivating to effort as well as the strategies that they
need to employ to make progress?

Use formal and informal assessment to identify areas for improvement

Don’t focus on describing the past performance but instead describe actions that they can take to
improve future performance. Feedback should not always be at the end of the learning.

Use motivating and achievable feedback.

Don’t forget to tell students what they are achieving with as this will reinforce the good practice.
Be specific as to what students should do differently e.g. don’t say write an better introduction
but instead identify what should be included in the introduction.

Feedback must be bespoke

One box does not fit in all, especially with feedback. Some will need more of a nurturing approach
with their feedback and others will need a firmer approach to cajole the effort. This requires staff
to know their students well and understand how they react to feedback. 

Avoid being overly detailed 

Whilst it is important to give specific feedback to focus on student habits, it is important not to
‘over guide’ . Provide prompts and clues so that students have to think for themselves about what
is needed - like a recipe but without all the instructions provided.

Develop independence

As feedback becomes habitual, reduce the detail that you are providing so students have to think
more deeply for themselves.



Immediacy of feedback to students supports responsive and adaptive teaching practices. 

Enhanced Student Engagement: Immediate feedback can lead to increased student
engagement in learning activities. When students receive timely feedback on their
performance, they are more likely to stay motivated and focused on their tasks, leading to
higher levels of participation and involvement in the learning process.

Targeted Instruction: Immediate feedback allows teachers to tailor their instruction to meet
the specific needs of individual students. By quickly identifying areas where students are
struggling or making errors, teachers can provide targeted support and intervention to
address those areas, helping students make progress more effectively.

Promotion of Metacognition: Immediacy of feedback encourages students to reflect on their
own learning and understand their strengths and weaknesses. Through timely feedback,
students gain insight into their performance and can adjust their learning strategies
accordingly, promoting metacognitive skills development.

Real-time Adjustment: Immediate feedback enables teachers to make real-time adjustments
to their teaching strategies based on student responses. By observing how students are
interacting with the material and responding to feedback, teachers can adapt their
instructional approaches to better meet the needs of their students, fostering a more
responsive and dynamic learning environment.

Faster Learning: Research suggests that immediate feedback accelerates the learning process
by providing students with timely information about their performance. When students
receive feedback promptly, they are able to correct errors and misconceptions more quickly,
leading to faster mastery of the material.

Increased Retention: Immediacy of feedback has been shown to improve long-term retention
of learning material. By addressing misunderstandings or errors immediately, students are
less likely to reinforce incorrect information and more likely to retain accurate knowledge
over time.

Positive Learning Environment: Timely feedback creates a supportive and positive learning
environment where students feel valued and supported in their learning journey. By providing
feedback promptly, teachers demonstrate their commitment to student success and create
opportunities for ongoing dialogue and collaboration.

Feedback and Adaptive teaching
Immediate feedback enhances adaptive teaching by enabling real-time adjustments to
instruction based on students' needs. It helps teachers quickly identify misconceptions,
correct errors, and reinforce understanding, fostering a responsive learning environment.

This timely intervention supports differentiated instruction, ensuring that all students receive
appropriate challenges and support. Immediate feedback also encourages student
engagement and motivation, as learners receive prompt acknowledgment of their efforts.

 By continuously adapting teaching strategies, we can better cater to diverse learning styles
and paces, ultimately improving educational outcomes and promoting a more inclusive
classroom atmosphere.



Feedback strategies to try

Link to the INSET in June 2024
and  relevant materials

Click on the Image

There are a variety of feedback strategies that we can use. The image below can act as a
reminder. The link to the June 2024 INSET session where strategies shared on immediacy of
feedback is below.

Remember we want the students to provide their response to feedback (in whatever shape
or form that is) with their purple pen. This is the opportunity for them to engage in thinking
about feedback and responding.  

A common phrase where we say- I’m providing you feedback so you can improve your work,
pick up your purple pen. Making feedback really explicit is important. 

https://snchs-my.sharepoint.com/:f:/g/personal/m_wycherley_st-nicholas_cheshire_sch_uk/EvQee0mn-gxEvzPXNbV8kAsBIINaAfRGxsSD4kD8TsaaYA?e=wouDJB
https://snchs-my.sharepoint.com/:f:/g/personal/m_wycherley_st-nicholas_cheshire_sch_uk/EvQee0mn-gxEvzPXNbV8kAsBIINaAfRGxsSD4kD8TsaaYA?e=wouDJB
https://snchs-my.sharepoint.com/:f:/g/personal/m_wycherley_st-nicholas_cheshire_sch_uk/EvQee0mn-gxEvzPXNbV8kAsBIINaAfRGxsSD4kD8TsaaYA?e=wouDJB
https://snchs-my.sharepoint.com/:f:/g/personal/m_wycherley_st-nicholas_cheshire_sch_uk/EvQee0mn-gxEvzPXNbV8kAsBIINaAfRGxsSD4kD8TsaaYA?e=wouDJB
https://snchs-my.sharepoint.com/:f:/g/personal/m_wycherley_st-nicholas_cheshire_sch_uk/EvQee0mn-gxEvzPXNbV8kAsBIINaAfRGxsSD4kD8TsaaYA?e=wouDJB
https://snchs-my.sharepoint.com/:f:/g/personal/m_wycherley_st-nicholas_cheshire_sch_uk/EvQee0mn-gxEvzPXNbV8kAsBIINaAfRGxsSD4kD8TsaaYA?e=wouDJB


As teachers, we face classrooms that present students with different prior knowledge,
motivation and effort levels as well as any range of SEND hidden or otherwise. 

So how do we develop that inclusive classroom?

We have well-sequenced curriculum with resources which enable all learners to build on
previous teaching and learning. Students have a mapped path through the knowledge that all
students need and they can hang this learning through the learning journey. Teachers
constantly remind students when they have learnt something and how this concept builds
upon previous learning. Recall and retrieval supports this by developing long term memory.
Staff use a repertoire of effective teaching and learning techniques to implement the
curriculum. Rosenshine’s Principles of Instruction are great for this so keep using them!

It is not good enough to write in planners which pupils have an identified SEND need but we
need to know and understand the SEND. 

How do we use this information in planning? 

We need to focus our planning so that we can think about what needs are mainstream rather
than what is extra; that has to be the cornerstone of effective mainstream SEND provision.

Adaptive Teaching and the Inclusive
classroom



Top Tips for the inclusive classroom

‘Good teaching of
pupils with SEND is

good teaching for all.’

‘Good teaching of pupils with SEND is good
teaching for all.’

Provide ONE instruction at a time1.
provide clear transitions between tasks2.
Check instructions have been understood3.
Times and countdowns provided4.
Careful consideration of tier 2 & tier 3 vocabulary5.
Task management board6.

DUAL CODING



QUESTIONING

Think about questioning techniques which are high impact and inclusive. Cold-
calling is one such technique so that every student is involved in all questioning
exchanges; everyone feels warmly invited to take part – it’s inclusive and
challenging at the same time. 

Every student can rehearse their thinking, engaging in generative recall and
self-explanation, working out what they know and don’t know; there’s plenty of
space for uncertainty and tentative first steps. It moves the questioning to the
next level and develops the superficial short responses.

 It also provides the teacher with great information about student learning and
can make teaching highly interactive and responsive to the needs of all. 

Top Tips for the inclusive classroom



The EEF's "Special
Educational Needs in
Mainstream Schools" guide
provides evidence-based
strategies to support SEN
students, emphasizing high-
quality teaching, targeted
interventions, and inclusive
practices to improve
educational outcomes.

Top Tips for the inclusive classroom



Top Tip
Bookmarks







CPD Reading Challenge.

Why not challenge yourself and read these six books this year? Come and borrow
them from me



  A  Centre of Excellence for Teaching,
Learning and Training: the ‘go to’ school for
trainees, practitioners, and school leaders.

WHY?

St Nicholas Catholic
High School

Professional Development
Opportunities  2024-25 

Investing in the professional development of staff is crucial for a school's
success. It ensures teachers stay updated with the latest educational
strategies, technologies, and methodologies, enhancing the quality of
instruction and student outcomes. Professional development fosters a
culture of continuous improvement, collaboration, and innovation, which
benefits the entire school community. 

Moreover, it boosts teacher morale and retention by showing a
commitment to their growth and well-being. Ultimately, well-trained
educators are better equipped to meet diverse student needs, create
engaging learning environments, and drive academic excellence, making
professional development a vital investment for any forward-thinking
educational institution



OPPORTUNITIES ON OFFER

Triad lesson observations & calendared discussion
opportunities prior and post sessions
Online TES CPD resources
In house department CPD ( 5x2 hours)
Whole School CPD
Appraisal target 3 as personal focus for CPD
T&L newsletters
CCRS
Chartered College Courses
Open Door weeks
Sharing effective Practice sessions
Working Parties
Olevi Training courses
Aspiring Leadership Courses
NPQ’s 

Developing staff pedagogy is rooted in the belief that continuous learning and growth
are essential for us as teachers. Our philosophy centers on fostering a collaborative
and reflective environment where staff are encouraged to explore, innovate, and
share best practices. We prioritise ongoing professional development to ensure our
staff are equipped with the latest tools and methodologies, enabling them to meet
diverse student needs effectively. By investing in our staff growth, we aim to cultivate
a dynamic and adaptive learning community that inspires both staff and students to
achieve their fullest potential. Ultimately, empowering our staff enhances the entire
educational experience. Some of these areas of development are shown below. 



Olevi offer 2024-25

Olevi is an education consultancy with a focus on enhancing teaching and
learning practices. 

We have three members of staff who have undergone facilitation training to
enable them to deliver a range of professional development opportunities
using their materials, ranging from  including Teaching Assistant programme,
teacher programmes, coaching programmes  &  leadership training 

These courses empower staff with the knowledge, skills, and strategies
needed to drive school improvement and enhance student outcomes whilst
fostering a culture of continuous improvement and innovation. 

Each Olevi course is outlined along with some testimonials from staff who
undertook the training this year. 

The majority of the Olevi training programmes run for 6-9 weeks depending
and timings are  from 1.15-4.15.pm

Olevi

OTAP- Outstanding Teaching Assistant Programme
OTP-    Outstanding Teacher programme
POC-    Power of Coaching
CTP-     Creative Teacher Programme
SOLE-   Senior Outstanding Leaders in Education



OTP- Outstanding Teacher programme
Staff will gain a deeper understanding of the latest innovative pedagogy and
develop the knowledge, skills, and behaviours to make a significant impact on
students & and inspire others to improve their practice.  

I thoroughly enjoyed the OTP course. The
content was really engaging and gave me

plenty of opportunity to reflect on my own
practice whilst also having the opportunity

to share ideas amongst the group. I
particularly liked the idea of 'hinge

questions'; these have become more
significant in my lessons and I'm

considering how best to plan their use in
schemes of learning across KS3



OTP-
Outstanding
Teacher

programme

I leave the course seemingly with more questions than
answers, but embracing these and deepening my own

thinking has, and will continue to, develop my own
practice and enhance the teaching and learning

opportunities afforded to others.

The OTP course has been a journey of reflection,
evaluation and change and one that has engaged
deeper thinking for me as a practitioner. The DR

ICE framework is one that I have not only tried to
incorporate into my own teaching, but has shaped
what I do as a teacher, coach and leader for those

in the school

I have always considered myself a good
listener who takes enjoyment out of hearing

the views, feelings and thoughts of those
around me, however, being afforded the

opportunity to share a room with
likeminded, progressive teachers and

Subject Leaders with over 200 years of
teaching experience has undoubtedly

shaped the way I view education and what is
needed to progress my own practice. 



POC Power of Coaching 
You will gain a deeper understanding about the power of coaching and the
impact that great coaching has on learning, being able to confidently apply a
number of strategies to deepen the thinking of pupils, inspire colleagues to
develop and grow, and become a more reflective and energised professional. 

The course helped to reinforce and deepen my own thought
process of my role and how it can be developed to have a

positive impact on those that I interact with. Question
myself more, have I understood properly, did I provide

enough time, how could I approach it differently next time.

The course was really interesting for me to carry out. I

thought going into it that it would be all about learning how

to coach other people however the course really made me

look at myself and realise that I needed to make positive

changes about the way I work and that I need to be more

empathetic and listen to people rather than hearing the

things I want to hear . Once you start to listen on a deeper

level you can give better advice that is more meaningful

rather just instructions



Excellent course which allowed me to reflect on my
practice within the school in terms of listening skills,

how I respond to other and things I could do
differently. Although not designed to use with

students, gave me ideas of approaching sessions with
students to help them explore / talk about what's

happening for them. The different models are really
useful. The course allowed me time out of the job to

reflect on my wording of things / how to maybe
approach things differently in future. Delivery of the
course was great! Delivered with a smile, interactive,

range of listening, talking, activities

Thank you for reminding me of how much we do to

support our students. The Power of Coaching Training

has shown me how amazing we are as a staff team in

supporting and nurturing our students. To now feel

confident having those same discussions with our staff

team, is fantastic and really well needed. I would

recommend this course). I feel reassured that I am doing

an amazing job with a real positive impact giving me

further confidence to continue to do what I do.

POC Power of Coaching 
Delegate feedback



OTAP- Outstanding Teaching Assistant Programme
Enables classroom support staff to become more reflective, confident and
creative through gaining a deeper understanding of classroom pedagogy.
Delegates will develop the attributes to make a significant impact on the
relationships with both pupils and colleagues.

The OLEVI programme has
made me more confident in my
job as a teaching assistant and

has made me more aware in
certain areas of the classroom

than I was before.



CTP- Creative Teacher Programme
Classroom practitioners will become more reflective and creative, gaining a
deeper understanding of the pedagogy that ensures a significant impact on
the progress of, and relationships with, pupils and colleagues. Through this
programme you will become a more self-regulated and independent thinking
professional.

This course is new and will run in academic year
2024-25 for the first time



The best senior leaders have an aspirational vision and know how to balance
challenge and support, successfully overcoming complex barriers to achieve
significant and sustainable impact. The programme will provide greater clarity,
grow confidence, and develop competence of senior leaders, enabling
strategic reflection on organisational improvement. 

SOLE-   Senior Outstanding Leaders in Education



SOLE-   Senior Outstanding Leaders in Education
delegate feedback

Having work as a Middle Leader in Pastoral, Progress
and Curriculum roles for several years, the ASL course
has allowed me to bring all my experience together for
the first time. Through the dialogue and challenges it
presents, it helps you to self-reflect and crystalize your
thoughts. You come through the other side with a much
clearer picture of how you look, to others, as a leader,
as well as being equipped with some cleverly thought-
out tools/strategies that empower you to
communicate, execute and push through your vision
for improvement. The skills you accrue are applicable
to all settings and are the 'active ingredients' you've
been looking for to move you own development
forward.....thoroughly recommend. 

Being a part of the Aspiring Senior Leaders course has
enabled me to reflect on my practice and identify areas for
improvement so that I feel ready to take the next step
towards a Senior Leader post. I have particularly enjoyed
and benefitted from working alongside other inspiring
Middle Leaders and participating in honest professional
conversations about a range of matters concerning
leadership at a whole school level



Aspiring  Senior Leader Course
This is our own in house training opportunity for aspiring leaders. We use the Olevi
SOLE course alongside a variety of other activities and sessions.

We are aware that the best senior leaders have an aspirational vision and know how to
balance challenge and support, successfully overcoming complex barriers to achieve
significant and sustainable impact. The course will provide greater clarity, grow
confidence, and develop competence of senior leaders, enabling strategic reflection on
organisational improvement with support and mentorship from existing members of the
SLT, visits to other school (s) and participation in strategy meetings. 

 Why provide this opportunity?

 Succession Planning: Identifying and nurturing aspiring senior leaders ensures a pool of
talented individuals who can seamlessly transition into leadership roles when existing
leaders move on. This contributes to the long-term stability and continuity of the school's
leadership team.

 Professional Growth  opportunities for aspiring leaders to develop their skills and
competencies allows them to grow professionally. Exposure to leadership training,
mentorship, and practical experiences prepares them for the challenges of senior
leadership roles.

 Innovation and Fresh Perspectives: Bringing in staff with fresh perspectives fosters
innovation within the school. Aspiring leaders may bring different ideas, approaches, and
strategies, contributing to the continuous improvement and adaptability of the school's
leadership practices.

 Success of Educational Initiatives: Strong leadership at all levels is essential for the
successful implementation of educational initiatives. Aspiring leaders who understand the
vision and goals of the school are better positioned to align their efforts with these
initiatives, ensuring their successful execution.

 Improved Staff Morale: A leadership development program can positively impact staff
morale. When teachers and staff see that the school is invested in the professional growth
of its members, it creates a positive and supportive work environment, boosting morale
and job satisfaction.

 Adaptability to Change: Aspiring senior leaders, through their training and experiences,
become adept at managing change. This is essential in the current educational landscape
where we often face evolving challenges and need leaders who can navigate change
effectively.

 Reflective Practice: Leadership development encourages individuals to engage in
reflective practice. Aspiring leaders learn to critically assess their own leadership 





Understanding SIP/SEF and goals-
Aspiring leaders need to comprehend
the strategic direction of the school to
contribute effectively to its success.
Building Strategic Thinking Skills-
Exposure to discussions about long-
term plans, challenges, and
opportunities sharpens their ability to
think critically and make informed
decisions.
Foster a Shared Vision- Strategy
meetings create an opportunity for
aspiring leaders to contribute to the
formation and clarification of the
school's vision.
Prepare for Leadership Roles- It
offers a chance to observe and learn
from experienced leaders, understand
the dynamics of decision-making, and
become familiar with the challenges
and opportunities that leadership
entails.
Contribute to Decision-Making- Their
input, insights, and perspectives
contribute to well-rounded
discussions, leading to more informed
and inclusive decisions.

Each Aspiring Leader will be
working with a SLT mentor/ coach.
It is iImportant to provide
opportunities for staff to develop
their skills and competencies by
exposure to leadership training
(SOLE), mentorship, and practical
experiences to prepare you for the
challenges of senior leadership
roles. 

Practical experiences will be an
opportunity for Aspiring Leaders
to consider a solution to an issue
or event through scenario
sessions.



Observing Best Practices: Visiting
another school allows aspiring leaders
to observe successful practices and
strategies implemented by experienced
leaders. This exposure helps them gain
insights into effective educational
approaches and leadership &
management techniques.
Professional Development: Exposure to
diverse leadership styles and
methodologies enhances their
leadership skills.
Networking and Collaboration: Building
connections with professionals from
different institutions can lead to
valuable partnerships, resource sharing,
and a broader professional network.
Exposure to Different School Cultures:
Each school has its unique culture and
context. Visiting another school exposes
aspiring leaders to different
organisational cultures, teaching
methods, and student populations

These will be led by their expertise
and interest, but examples could
include:
Student Engagement and Well-being
Project:
Implement strategies to promote a
positive school culture and mental
health support.
Inclusive Education Initiative:
Create a more inclusive learning
environment.
Research and implement strategies
to support the inclusion of students
with diverse needs.
Professional Development Series:
Lead a professional development
series for teachers.
Research ongoing, targeted
professional development
opportunities.
Community Engagement and
Partnerships:
Strengthen partnerships with
parents, local businesses, or
community organisations.
Research strategies to enhance
community involvement in school
activities.



NPQ Leading Literacy (NPQLL) - this programme will develop participants’ expertise in
leading literacy by developing a deep understanding of evidence-based practice in language
reading and writing. 
NPQ Leading Teaching (NPQLT) - designed for teachers who have, or are aspiring to have,
responsibilities for leading teaching in a subject, year group, key stage or phase. 
 NPQ Leading Teacher Development (NPQLTD) - designed for teachers who have, or are
aspiring to have, responsibilities for leading the development of other teachers in their
school. They may have responsibilities for the development of all teachers across a school or
specifically trainees or teachers who are early in their career.
 NPQ Leading Behaviour and Culture (NPQLBC) - designed for teachers who have, or are
aspiring to have, responsibilities for leading behaviour and/or supporting pupil wellbeing in
their school. 
NPQ Senior Leadership (NPQSL) - designed for school leaders who are, or are aspiring to be,
a senior leader with cross-school responsibilities. 
NPQ Headship (NPQH) - designed for school leaders who are, or are aspiring to be, a
headteacher or head of school with responsibility for leading a school. 

National Professional
Qualifications -NPQ’s

2023-24 

Working parties- 32
POC- 6
OTP- 11
SOLE- 5
OTAP- 6
NPQ’s- 9 

This year we have offered  69 staff the opportunity for  professional self
development across a range of our staffing at St Nicholas Catholic High
School.

This does not include the courses and external visits that staff have
undertaken this year.



CPD Matrix for staff




